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ABSTRACT
This study was about the existence of CALP (academic words) in report text for second grade senior high school. The aim
of this study was to find out 1) the percentage and 2) the frequency of academic words (CALP words) contained in report
text used for second grade senior high school. Six report texts from three different publishers were chosen through
purposive sampling. The analysis was based on the Academic Word List (AWL) which comprises of 10 level of frequency,
from the highest (level 1) to the lowest (level 10). It was found that there were 33 academic words in the six report texts,
and 12 of them or 36.37% belong to level 1. It implies that most academic words contained in the texts belong to the
highest frequency level. Based on the result, it is recommended for teachers to concern more on material selection to fulfill
students’ need in academic words.
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INTRODUCTION
Based on the curriculum of 2006, senior high school students are intended to learn the English four language
skills: listening, reading, speaking and writing. The curriculum includes the comprehension of 13 kinds of literary texts.
Second grade senior high school students are taught around four kinds of the genres, which are narrative, spoof, hortatory
exposition, and report. These kinds of text are expected to help students in achieving desired language proficiency.
When talking about language proficiency, Cummins (1979) in volume number 2 edited by Street and Hornerberg
(2008) distinguishes language mastery into two levels of proficiency. The first level of proficiency is known as BICS (Basic
Interpersonal Communication Skill). It is a terminology used to classify learners’ ability in using language in daily
conversation without cognitive process. For example, students’ daily conversation about someone’s favorite celebrity,
someone’s daily activity, etc is considered as BICS. Therefore, learners can be considered proficient in BICS if they can
talk fluently in that language.
Whereas, the second level, CALP (Cognitive Academic Language Proficiency) is used to classify learners’ ability
in writing, speaking, listening, and reading academic works with cognitive processes, such as synthesizing, analyzing, and
evaluating.
Students need to learn both BICS and CALP since they need both of them in order to be successful language
learners. However, what happens in reality is that most people are not really concerned about CALP. Nevertheless, CALP
is really needed for English students to be able to read and write academic works, such as writing an essay, business
letter, read a report text, or others successfully (Scarcella, 2003).
However, Lawrence, White, and Snow (2010) have found that English students tend to struggle to comprehend
academic text because they lack of academic words and lack of exposure to the language. Moreover, Roengpitya (2010)
highlights that most EFL students are lack of exposure to academic language because all subjects other than English
subject is taught in students’ native language. Therefore, it will be hard for students to attain academic language. These
statements are also supported by Kramsch (2000) who says that academic language is not everyday language hence it
needs to be conducted with academic discourse. These findings imply that in teaching academic text, there should be a
vocabulary selection. The selection is supposed to prioritize the low frequent vocabularies since students will need these
words for their academic activities.
Cummins (1984) through his research over 400 teachers’ referral form and assessment conducted on students in
Canadian school system found that most teachers considered that children had mastered English if they were able to
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make conversation in this language. While in fact, they didn’t get good score in academic tasks. It then shows that there
was a misunderstanding over the BICS and CALP of the students, or ignorance of the latter.
It also happens in most EFL classrooms that the students tend to face difficulties in doing academic reading and
writing. For example, they greet their teachers or introduce themselves properly, but they have difficulty in using correct
salutations when writing a business letters or when reading articles about science, etc.
In addition, most teachers tend to wrongly think that students have mastered English if they are able to make
English conversation. Yet, the question as to why those students who are able to speak in English cannot get high score in
academic writing remains unanswered. This problem is actually due to misunderstanding of BICS and CALP. If a student
is able to speak or converse in English, it could mean that he has proficient in BICS (Basic Interpersonal Communication
Skill). We cannot generalize it as one being proficient in English. This is because language proficiency has to include two
aspects, BICS and CALP. However, many teachers and even lecturers don’t realize the existence of CALP.
For students itself, they tend to be unable to identify academic words and non-academic words in the text. This
poor knowledge can affect students’ ability in mastering CALP because academic words are the core of CALP. People will
not be proficient in CALP if they cannot identify academic words.
The reason for this problem might be that because the textbooks, especially the texts within, do not contain
enough CALP words. As second grade senior high school students, they should learn four types of text. Two of them,
report and hortatory exposition, are kind of factual text. They should contain technical terms and be relating to real life
(Bently, 2008). In other words, those texts should contain academic words. Since report text is the first factual text taught
at second grade, writer prioritizes it as the subject of the study. This writing is supposed to make a study on this so that we
can make sure that the texts have already provided academic words. Therefore, this study is to know (1) percentage of
CALP words in the report text for second grade senior high school and (2) the level of academic words used in report text
for second grade senior high school.

RESEARCH METHODOLOGY
The research was conducted on 31 January – 5 February 2014. It took place in Pekanbaru. This study is a
descriptive research. This type of research is used to describe and interpret the data being studied. The aim of this
research is to identify the CALP in the report text for second grade senior high school. According to Williams (2007),
descriptive research is research design used to examine the situation involving identification of attributes of a particular
phenomenon based on an observational basis. Therefore, the writer uses this research design in conducting this study.
The subject in this research is all report texts in textbooks which are mostly used for second grade senior high
school. Three textbooks from different publishers are used in senior high school, they are Look Ahead from Erlangga,
Developing English Competencies, and Interlanguage from Education Ministry (bse books).
The data taken in this research is in the form of words. The words are the academic words contained in the report
text for second grade senior high school. In collecting such data, this research uses Academic Word List (AWL) as
instrument. AWL contains list of academic words classified in 10 levels. Level 1 is the highest frequency academic words
and level 10 is the lowest one. This list is developed by Averil Coxhead (2000).
To collect the data for this research, a purposive sampling is used. It contains a set of report text that is taken
from several textbooks. Then, the sample will be examined in order to find the academic words contained for the further
analysis. In this process, the writer will be assisted with AWL (Academic Word List) Highlighter developed by Averil
Coxhead, University of Nottingham, to identify the data.
In analyzing the data, the writer will use content analysis which consists of six steps (Gall, 2005):
1.

Preparing the database
After the samples are collected through sampling process, they are ready to be analyzed. The analysis process
will be assisted with Academic Word List (AWL) Highlighter. In this process, the data gained are in the form of words
(academic words) which will be highlighted by the software.

2.

Sequencing the data
After the highlighted words are identified, they will be sequenced based on the frequency level. According to
Coxhead (2000), the frequency is divided into 10 levels (Appendix 1). Level 1 is for the highest frequent words, while
the level 10 is for the lowest ones.

3.

Grouping the data into categories
The sequenced data will be grouped into categories. Even though the highlighted data have been sequenced
systematically, it still needs to be grouped in order to clearly distinguish it from other levels. Moreover, it is also
helpful for calculating the data which share the same category. Therefore, the data will be group based on its level.

4.

Coding each data
The coding process still relates to the frequency level of the academic words found. Each word will be coded
based on the categories they are in. for example, the words that share the category of level 1 will be labeled as 1,
and so on.
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5.

Cumulating all the coded data
The coded data, then, will be cumulated. Through this step, we will be able to identify how many academic words
occur in the sample in general. Also, it will help us to identify the number of academic words in particular level occur
in each text sample. To support the cumulating, the data will be presented in percentage. According to Hatch and
Farhady (1982: 46), to obtain the percentage, we can divide the F of the level that we want to check by the sum of
frequencies (N) and multiply by 100%. It is formulated as follow:
P=

𝐹
𝑁

x 100%

In this study, F is the number of academic words in particular level that we want to count, and N is the total
number of academic words that are obtained.
6.

Generating construct that emerge from the categories
All the data obtained can give a meaningful meaning towards the study. Therefore, through the previous five
steps, we can construct the next step, which is the outlook of academic words existence in the report text used for
second grade senior high school.

FINDINGS AND DISCUSSION
Two report texts of each textbook were taken as the sample. The sample is taken based on the appropriateness
to the ‘standard of competence’ and the ‘basic competence’ of curriculum 2006. These report texts were then examined
with assistance of AWL Highlighter. The result of the check was in the form of words categorized on particular level.
Therefore, the result will be explained in the basis of two kinds of classification: the level and the part of speech.

Academic Words Based on Level
According to Coxhead (2000), academic words are classified into ten levels. The range is from the highest
frequent (level 1) to the lowest one (level 10). In the report texts which have been examined, there are 33 academic words
found. Each academic word found belongs to different level. They are in level 1, level 2, level 3, level 4, level 5, level 7,
level 9, and level 10. None of them belongs to level 6 and 8. The total number of words is as N and the words in certain
level is as F. If we count the percentage of words in each level using the percentage formula we can see the result as
follow.
Table 1. Level of Academic Words
Level of Academic
Words

Number

Percentage

1

12

36.37%

2

5

15.15%

3

3

9.09%

4

2

6.06%

5

6

18.18%

7

3

9.09%

9

1

3.03%

10

1

3.03%

Total

33

100%

From the table above, it can be seen that from all the academic words used, those in level 1 are the most used
in the text, while words in level 9 and 10 are the least used. The numbers of words are 36.37% (12) in level 1, 15.15% (5)
in level 2, 9.09% (3) in level 3, 6.06% (2) in level 4, 18.18% (6) in level 5, 9.09% (3) in level 7, 3.03% (1) in level 9, and
also 3.03% (1) in level 10.

The Distribution of Academic Words
The distribution of the academic words found is not equal among the text. One text might have more academic
words than do the others. Besides, one text might also have words from certain level while others not. For instance, one
text might have word from level 9, while other texts do not have it. The distribution of academic words in six examined
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texts can be seen in table 4.10 below. The percentage is gained by dividing the number of words in each text (F) with total
words (N).
Table 2. Distribution of Academic Words
Text

Number

Percentage

1

15

45.46%

2

5

15.15%

3

5

15.15%

4

4

12.12%

5

2

6.06%

6

2

6.06%

Total

33

100%

From the table above, it can be seen that the 1 st text has contributed most academic words finding. From total 33
words found, it contributes 15 words or equivalent 45.46%. The 2 nd and the 3rd text contribute equal number of words,
which are 5 words or equivalent 15.15% of each. The 4 th text contributes 4 words or equivalent 12.12%. The last two texts
have the least number of found academic words, which are 2 words or equivalent 6.06% of each.

Academic Words Based on Part of Speech
According to Eckersley & Eckersley (1980), words can be classified into eight categories. They are noun, verb,
adverb, adjective, pronoun, preposition, conjunction, and interjection. The former four can be classified as content words,
while the latter as empty word. In this case, academic words appear as content words, whether as verb, noun, adverb, or
adjective. The academics words found can be grouped in those classifications as seen in table 4.23 below. The
percentage is obtained by using percentage formula. In this case, the number of academic words in certain part of speech
is as F and the total number of academic words found in the whole texts is as N.
Table 3. Academic Words Classification Based on Part of Speech
Part of Speech

Number

Percentage

Verb

6

18.18%

Noun

15

45.46%

Adjective

9

27.27%

Adverb

3

9.09%

Total

33

100%

From the table above, it can be seen that the most frequently used words belong to noun part of speech (15 out
of 33 or equivalent 45.46%). It is followed by the number of words in adjective part of speech with 9 out of 33 or 27.27%.
The third frequently used is the words which belong to verb part of speech, with 6 out of 33 words or equivalent 18.18%.
The least frequently used is the words which belong to adverb part of speech, with 3 out of 33 words or equivalent 9.09%.

Discussion on Research Findings
Text is an essential medium to introduce words to language learners, as they can see it directly with the usage of
the words in a sentence. Basically, text contains various words, both academic and non academic words. Therefore,
students can learn academic and non academic words at the same time.
According to West (cited in DehGaedi, 2013), there should be at least one unknown word in every fifty words. It
refers that in a text, academic words might appear less frequent than non academic words. It is because the academic
word is a word that has more specific use, meaning, and difficulty. That’s why it should not appear in tremendous number
in a text used for high school students. If academic words appear in huge number in one short text, students will get
difficulty in understanding the text and the meaning of the academic words. Even though the portion of academic words in
a text may be less than non academic words, it is still very important in order to introduce them through such way.
As stated by Roessingh (2006), students with GE 5 are expected to acquire 10,000 -12,000 words including
3,000 – 5,000 high frequency academic words. In this case, the examined texts have shown the availability of academic
words, even the lowest frequent ones. Based on the result, we can see that the high frequency words appear more
frequent than the lowest ones. It can be related to the target reader of the text, whom is high school students.
In addition to the number of academic words found in the six texts, we can refer to West’s (cited in DehGaedi,
2013) statement saying that there should be at least one unknown word (it refers to academic word) in every fifty words
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for the adequate comprehension of a text. In each of the text, it has already fulfilled this criterion on which it contains
enough CALP words. For example, in the first text containing 207 words, 15 of them are academic words (even though it
needs only around four words). Another example is that the last text containing 142 words contains 2 academic words.

CONCLUSION AND RECOMMENDATION
Conclusion
After conducting research entitled “An Analysis on CALP in report text for Second Grade Senior High School”,
some conclusions can be drawn as follows:
1.

Based on level classification, most academic words found belong to the highest frequency level of academic words or
level 1 (12 words out of 33 or equivalent 36.37%).

2.

Based on part of speech classification, all academic words found belong to content words and most of them belong to
noun (15 out of 33 or equivalent 45.46%).

Therefore, we can see that the academic words are available in report text used for second grade senior high
school and still acceptable for the level of the students.

Recommendations
Based on the research finding, it is clear that it only refers to single type of text. Meanwhile, students do not only
learn this type of text at school. They are also provided various types of text to be learned. Even though this research
finding shows the existence of CALP in the report texts contained in the students’ textbooks, writer cannot draw a
generalization towards whole learning materials. Therefore, writer would like to recommend other researchers to conduct
such research upon other types of text used for second grade senior high school students. Besides, the writer also would
like to recommend teachers to concern more about material selection so that it would fulfill the need of the students.
The applications of these recommendations are expected to help researcher, teacher and also students to draw
a holistic picture of academic language or CALP.
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